Readers Workshop Mini Lesson/Conferencing Observation

Teacher's NameMichael Fitzgerald Teaching Point_Compare and Contrast Characters

Reader’s Workshop Mini Lesson and rotating centers including a teacher led center
Lesson plan presented one day prior to the start of the lesson

Check List

Start of the Lesson

Pie Chart is made, mentions part of the
workshop process before students transition to
the floor or before starting the mini lesson

The checklist below is the only thing I will use to appraise you (read it very carefully).

I will video the mini lesson and the teacher led centers and place it in your personal folder.
After your lesson watch the video come and visit me to get your result and some feedforward.
If you have prior questions please ask.

Pie chart not made
Teacher borrows someone else’s anchor chart

[before you start the instead of making their own
Mini Lesson) Teacher doesn’t refer to the chart at any point
References in the lesson
Readers Workshop
Chart

Start of the Lesson

Teacher refers to pre-made anchor-charts to

Anchor charts not made or teacher forgets to

[before you start the remind students about what good readers do remind students
Mini Lesson) (anytime during Teacher borrows someone else’s anchor chart
the mini s lesson) instead of making their own
References e  (charts can be different) Teacher doesn’t refer to the chart at any point
What Good Readers in the lesson
Do

All EQUR components are CLEARLY addressed

in ORDER within the 12-15 minute mini lesson

window

1) Connection - 1 min IE'

2) Teaching point and Demo - 8-10 mins@

3) Turn & Talk (Active-engagement) 1-2mins|E|
4) Link - 30 sec to 1 min i

There is only_one focused simple teaching
point

Components are missed or not clear, or out of
order
There is more than one teaching point

Stayed within the 12-15 minute time allocation

Pacing is too short (under 8 mins) or too long
(goes over 15 mins)

Teacher CLEARLY uses a timing device (watch,
clock, timer on the board) to monitor pacing

No timing device used

Teacher can utilize the board before the mini
lesson begins, and after it’s finished

Mini lesson taught with students seated on the
floor using anchor chart paper to support
modeling and examples

Relies too heavily on the board to teach the
lesson.
Students sitting at desks

Teacher does not take questions at
inappropriate times or allow major
interruptions

Too many interruptions, allows questions at
inappropriate times

Teacher clearly models an example of the
teaching point-uses an ACTUAL TEXT (real
book), not a text on the SMARTboard to show
the strategy in action. The teacher ' thinks out
loud’ to clearly show the students the choices
the teacher made during the process.

Teacher does not model the teaching point
Or uses the SMARTboard to show text.




After the Mini Lesson e  Teacher gives explicit instructions explaining

No preventative language used.

Workshop what students should be doing during rotating e  Students interrupt teacher lead centers
Language-Mini center time. This is done BEFORE they |:| because they weren’t given explicit
Lesson close transition back to the desks instructions or modeling prior

e  Students know what they are doing and know
not to interrupt teacher lead conferences

After the Mini Lesson e 1min and under to have student groups back e  QOver 2 mins to have students back at tables (
Transition to Center at tables ( if coming from the floor-preferred) if coming from the floor-preferred) and
Time and beginning work |:| beginning work
e  Appropriate transition noise ° Inappropriate transition noise
After the Mini Lesson e Teacher led center is well organized with . . . e
—Teacher Led Centers materials to support differentiation depending |:| unorganized, no effort made for differentiation

on the group he/she is working with

Outstanding Proficient Basic Unsatisfactory
Reader’s Wo rkshop Exceeds Expectations Meets All Expectations |Meets Most Expectations | Falls short of Expectations
Observation 11 Yes Boxes Tick@ 10/9 Yes Boxes Ticked 8/7 1'Yes Boxes Ticked 6 Yes Boxes Ticked
= = Outstanding Proficient Basic Unsatisfactory
Plannmg and PreParatlon Exceeds Expectaticlg Meets All Expectations |Meets Most Expectations | Falls short of Expectations

The following statements focus on the role of the English Program Teacher in their planning and preparation for their daily life as an
educator at Young Hoon Elementary School.

e The lesson is planned using the template provided and given directly to the director prior to observation

e The lesson is specifically tied to the Young Hoon curriculum. The teacher plans and prepares lessons congruent with the YH
curriculum and best English language learning practice.

e There is evidence of materials planning to support the learning including technology and paper materials.

e The teacher has planning in place for their unplanned absence. The teacher has prepared absent folder that contains: a seating
chart, personal schedule, and emergency activities/lessons

Comments:

Michael demonstrated foresight in lesson planning by presenting his RW lesson plan to the Director before the
appraisal. He prepared all the necessary resources for the mini lesson and learning centers including:
Chromebooks- Google Classroom, Anchor charts, vocab logs, worksheets, character cards, exemplar text-
Astronaut's Mission, Al generated text and audio, and supporting sentence stems / Michael follows the core
principles of the Understanding by Design (UbD)/backward planning processes to address objectives and measure
student performance accurately. Lessons are designed based on data and the differentiated requirements for his
students / As the newest member of the grade 5 team, Michael has adapted well and supports grade-level planning
procedures, contributing positively to the team's collaborative efforts, especially in the area of Science and
Technology.

Outstanding Jn—s| Proficient Basic Unsatisfactory

Classroom Management Exceeds Expectati Meets All Expectations |Meets Most Expectations | Falls short of Expectations

The following statements focus on the classroom environment and how it is managed.

e The teacher creates and maintains a climate of mutual respect. The teacher and students have created and published a set of
operating expectations for their workplace.

e The teacher applies consistent and fair rules. Consequences are predictable, reasonable and age appropriate.

e The teacher manages a classroom effectively with a variety of techniques. Classroom management techniques employed
include: use of space, student information inventory,classroom meetings, grouping, signals, transitions, energizers, proximity ...

Comments:

Michael demonstrates the importance of balancing firmness with fairness while recognizing the importance of
building rapport. He has clear expectations, routines and systems where the students feel safe, supported and enjoy
communicating with their teacher. Preventative routines and systems include: C.A.R.E (Choose Actions that
Respect Everyone), morning routine - classroom expectations/rules displayed and emphasized during mini lessons
and centers, student jobs, The Learning Pit, voice levels, expectations for transitions, clean up and line up, and
more / Student groups are well planned (4 groups- Monkey, Robot, Dragon, and Alien) to support differentiation and
social emotional learning / Carpet time and center transitions were highly effective with no time wasted with good
use of technology. Students know where they need to sit and what is expected of them / Michael uses his voice
effectively keeping an even tone without speaking too fast and raising his voice unnecessarily. / Dedicated to
understanding his students' perceptions, he maintains consistent support and proactive communication with all his
students and parents when required. Overall the classroom vibe was very positive and the students knew the
expectations and when it was time to work. Michael has successfully instilled a sense of order and fair standards,
demonstrating commendable dedication and care to all his students. His students can sense how much he cares for
their well-being and are open to communicating with him and enjoy his sense of humor. Michael recognizes the
importance of positive affirmations and using growth mindset language to praise the process not the student...”|
really like how you made that connection."




Outstanding Proficient D Basic Unsatisfactory

Professional Work Habits Exceeds Expectations Meets All Expectation Meets Most Expectations | Falls short of Expectations

e The teacher meets the professional expectations as found in the Young Hoon English Program Faculty Handbook.

e The teacher is dependable and punctual.

e The teacher effectively meets expectations related to their personal time table and maintains Message Board, Seesaw, Student
Files and Report Cards in an accurate, effective and timely manner.

e Relationships with faculty, parents and students are characterized by mutual respect.

e The teacher works collaboratively with colleagues and interacts appropriately with all Young Hoon

Comments:

Michael is well-respected by his grade level colleagues and wider staff for him positively, strong work
ethic, active listening, and support for the team's vision. He is eager to take-risks, and grow through
constructive criticism and praise from both administration and peers, actively seeking to improve his
practice. He is not afraid to ask for help and values the support he receives. He is punctual,
well-presented, and trustworthy. Michael fulfills his professional responsibilities as outlined in the YH
handbook, including planning, classroom management, data collection, team collaboration, reporting,
parent conferences, bus and yard duties, school events, professional development, and staff meetings.

Recommendations

The workshop was very well-paced to ensure enough time was available to check for understanding at the end. This
rﬁ%ﬂ’é’seégﬁ' was well modeled (without interruption) using the "l do, we do, you do" process to effectively show students how to
ask questions to compare and contrast characters. Michael did a great job modeling using the anchor chart to reveal each step of
the process and communicating through "think out loud" strategies. This worked well in guiding the students on how they'll need
to think during center time activities. The supporting sentence stems during active engagement time worked effectively with the
students verbally being able to communicate how "Mark and Alex" compared. Michael also did a good job emphasizing "why" the
students were practising this skill and why it was important / The center stations were differentiated through the use of leveled text
with corresponding tasks to provide further data for Michael to look at.

Moving forward: | can clearly see that you have the workshop model with learning center rotations well under control with clear
procedures in place. My number one recommendation in S2 is to keep doing what you are doing and delve as deep as possible
into differentiation, particularly during the teacher-led station. At that station, really challenge the enrichment students and guide
the lower students as much as possible in the short time we have. Keep exploring the group dynamics to see what formations
work best for centers and for differentiation.

At the teacher-led station it can be useful to have the anchor chart used in the mini lesson next to you. It can be a handy thing to
reference particularly for lower level students (I'll see if | can fine you a easel). You can also create an anchor chart that has all
the main teaching points you have covered in your mini lesson. Again, this can be a handy thing to have next to your teacher-led
station.

Keep refining the close of the workshop -share time/reflection. This can provide valuable data to help you decide if more practice
is required during future centers. It's also a good time to come full circle and "link" the students back to the beginning of the lesson
where you explained why the learning was important.

Closing Comment

Well done Michael. Great to see you looking at the reading/comprehension data (assessment for/of learning)
and creating a "compare and contrast” workshop to target what the data is telling you the students need to
work on. That is what is good teachers do. Excellent classroom management systems and excellent use of Al
and technology to create differentiated materials. Now that you have a really strong foundation with mini
lessons and centers in place, it's all about refining the process and continuing to look at the data and groups to
create centers where the students can practice the skills they need at the level they need it. Continue to take
risks with engagement and use of technology. Your students are very capable and will need to be challenged.
Great job!
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CLASS 5-4 TEACHER Mr. Michael Fitzgerald

Block and Time Block 4 @ 1350 Teaching Point Compare and Contrast Characters

WALT
(Kid language
please )

° We are learning to compare and contrast characters in stories

Success ° | can compare characters
Criteria ° | can contrast characters

Everything not linked below can be found in this folder.

Chromebooks

Vocabulary Logs

The Astronaut’s Mission
Resources .
Venn Diagrams
Character Cards
Venn Diagram Examples

Sentence Stem cards

Introduction
- Announcements
- Move to the ghost ¥ station
- Mini-lesson expectations
Connection
- “You may remember the story that we read last week, The Astronaut’s Mission.”
- “This module, we have been learning about making connections to text, and it can be a
good idea to compare and contrast to help us make deep connections.”
- “So, today, | will use The Astronaut’s Mission to teach you how to compare and contrast
characters in a good way.”
Teach (1 do)
Mini Lesson - “l'will show you what it looks like to compare and contrast characters from a story. | am
Sequence comparing and contrasting Mark and Sam from The Astronaut's Mission. | am using a
venn diagram.”
Active Engagement (We do)
“Now, let’s practice together. Remember to use evidence, which we have been using
throughout this module in science and in reading when making connections. We are
comparing and contrasting Mark and Alex from The Astronaut’s Mission.”
Active Engagement (You do)
“With your partner, compare and contrast Sam and Alex from The Astronaut’s Mission.
Use these sentence stems to help you.”
Link
“Now, you can use the comparing and contrasting skill when you read to help you make
connections and to help you better understand the characters in stories.”



http://bit.ly/1tCj4nR
https://drive.google.com/drive/folders/1M60y420zJlIcb7Z4viEU6LMzf8YhgMT3
https://docs.google.com/spreadsheets/d/1-kP6O4Tv3BB3D89ztGVawWMnRq6DrBeZw0mCT4UC-Jc/edit?gid=0#gid=0

Transition to Centers
- Centers and predetermined groups on smartboard
- Centers Expectations
- Centers timer color-shape review (yellow circle is transition, purple star is work)
- Send to Centers
- I move to teacher-led station

Compare and Contrast was chosen due to poor performance on RAZ Kids.

First First First 0 0 1
Name  Attempt Attempt Attempt Cnrr;;:!,lt Totall h{::urgraal:y

Correct Total Accuracy

Compare
and 11 25 44% 25 67 37%
Contrast

Lesson

Centers (the emoji is how each station is identified)
1. ‘@) Compare & Contrast — Character Cards
2. «® Compare & Contrast — Passage Characters
3. @) Reading Comprehension
a. Thisis the teacher-led center because their RAZ Kids scores are quite low with
these types of questions, so this is a formative assessment to see why they are
doing so poorly, and to help them get better at answering these types of
questions.
4. <% \Vocabulary Log
a. Inferring meaning skills (learned on Wed., July 3)

on teacher
ross applesauce
r talk —
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	planning and prep: 
Michael demonstrated foresight in lesson planning by presenting his RW lesson plan to the Director before the appraisal. He prepared all the necessary resources for the mini lesson and learning centers including: Chromebooks- Google Classroom, Anchor charts, vocab logs, worksheets, character cards, exemplar text- Astronaut's Mission, AI generated text and audio, and  supporting sentence stems  / Michael follows the core principles of the Understanding by Design (UbD)/backward planning processes to address objectives and measure student performance accurately. Lessons are designed based on data and the differentiated requirements for his students / As the newest member of the grade 5 team, Michael has adapted well and supports grade-level planning procedures, contributing positively to the team's collaborative efforts, especially in the area of Science and Technology.
	Classroom Management: 
Michael demonstrates the importance of balancing firmness with fairness while recognizing the importance of building rapport. He has clear expectations, routines and systems where the students feel safe, supported and enjoy communicating with their teacher.  Preventative routines and systems include: C.A.R.E (Choose Actions that Respect Everyone), morning routine - classroom expectations/rules displayed and emphasized during mini lessons and centers, student jobs, The Learning Pit, voice levels, expectations for transitions, clean up and line up, and more / Student groups are well planned  (4 groups- Monkey, Robot, Dragon, and Alien) to support differentiation and social emotional learning /  Carpet time and center transitions were highly effective with no time  wasted with good use of technology. Students know where they need to sit and what is expected of them / Michael uses his voice effectively keeping an even tone without speaking too fast and raising his voice unnecessarily. / Dedicated to understanding his students' perceptions, he maintains consistent support and proactive communication with all his students and parents when required. Overall the classroom vibe was very positive and the students knew the expectations and when it was time to work. Michael has successfully instilled a sense of order and fair standards, demonstrating commendable dedication and care to all his students. His students can sense how much he cares for their well-being and are open to communicating with him and enjoy his sense of humor. Michael recognizes the importance of positive affirmations and using growth mindset language to praise the process not the student..."I really like how you made that connection."
	Pro Habits: 
Michael is well-respected by his grade level colleagues and wider staff for him positively, strong work ethic, active listening, and support for the team's vision. He is eager to take-risks, and grow through constructive criticism and praise from both administration and peers, actively seeking to improve his practice. He is not afraid to ask for help and values the support he receives. He is punctual, well-presented, and trustworthy. Michael fulfills his professional responsibilities as outlined in the YH handbook, including planning, classroom management, data collection, team collaboration, reporting, parent conferences, bus and yard duties, school events, professional development, and staff meetings. 
	Recommendations:                   The workshop was very well-paced to ensure enough time was available to check for understanding at the end. This mini lesson was well modeled (without interruption) using the "I do, we do, you do" process to effectively show students how to ask questions to compare and contrast characters. Michael did a great job modeling using the anchor chart to reveal each step of the process and communicating through "think out loud"  strategies. This  worked well in guiding the students on how they'll need to think during center time activities. The supporting sentence stems during active engagement time worked effectively with the students verbally  being able to communicate how "Mark and Alex" compared. Michael also did a good job emphasizing "why" the students were practising this skill and why it was important / The center stations were differentiated through the use of leveled text with corresponding tasks to provide further data for Michael to look at. 
Moving forward: I can clearly see that you have the workshop model with learning center rotations well under control with clear procedures in place.  My number one recommendation in S2 is to keep doing what you are doing and delve as deep as possible into differentiation, particularly during the teacher-led station. At that station, really challenge the enrichment students and guide the lower students as much as possible in the short time we have. Keep exploring the group dynamics to see what formations work best for centers and for differentiation. 
At the teacher-led station it can be useful to have the anchor chart used in the mini lesson next to you. It can be a handy thing to reference particularly for lower level students  (I'll see if I can fine you a easel). You can also create an anchor chart that has all the main teaching points you have covered in your mini lesson. Again, this can be a handy thing to have next to your teacher-led station.
Keep refining the close of the workshop -share time/reflection. This can provide valuable data to help you decide if more practice is required during future centers. It's also a good time to come full circle and "link" the students back to the beginning of the lesson where you explained why the learning was important.
	closing comment: Well done Michael. Great to see you looking at the reading/comprehension data (assessment for/of learning) and creating a "compare and contrast"  workshop to target what the data is telling you the students need to work on. That is what is good teachers do. Excellent classroom management systems and excellent use of AI and technology to create differentiated materials. Now that you have a really strong foundation with mini lessons and centers in place, it's all about refining the process and continuing to look at the data and groups to create centers where the students can practice the skills they need at the level they need it. Continue to take risks with engagement and use of technology. Your students are very capable and will need to be challenged. Great job! 


